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INTRODUCTION

The Yale-New ilaven History Education Project began in the

spring of 1970 with the expressed goal of improving the quality

and relevance of secondary school history courses in New Haven's

public schools. Some thirty vale history professors have worked

with a comparable number of high school teachers and have created

approximately eighty "mini-courses" in United States History, which

have involVed over 1,300 students as of June, 1972. (See appen-

dixes A and B.)

The U.S. Office of Education, (through the American Histor-

ical Association) and the National Humanities Faculty provided

funds for the initial two years and had intended to carry the pro-

ject into a 'third year before a failure of federal funding caused

a retrenchment. Fortunately, the .project will continue to be

funded through generous grants from the New Haven Foundation, the

Sachem Fund and Yale University. Initially it was conceived that

the project should have a five-year life, with the New Haven Board

of Education assuming financial responsibility by the fall of 1975,

once the new courses in U.S. History, World Area Studies and the

ninth-grade Urban Studies have been developed.
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RATIONALE FOR THE PROJECT

In June, 1970, a team of Yale people met with key Social

Studies personnel from Lee, Hillhouse, Cross High Schools, and

New Haven Public School officials and began the working relation-

ship that was to becone the Yale-New Haven History Education Pro-

ject. The teachers felt strongly that the traditional survoy,an-

proarh to U.S. History was not "making it" with a vast majority

of students and that an alternative approach was desirable. Dis-

cussons centered on a number of options for a new U.S. History

program, and the participants finally settled on a system of quar-

terly "mini-courses" which would offer students a major role in

course and teacher selection. During July, 1970, members of this

group met daily to work out a new for:nat in the following areas:

general philosophy and goals, methods, curriculum development and

administration.

This new program had some exciting selling points to the

high school teachers: First, it is student-oriented and is geared

toward neeting the needs and the desires of students in a particu-

lar classroom at a particular time and at any given academic level

of achievvment; Second, it is teacher-tailored because nuch of the

initiative for the course is with the classroom teacher wbo can

teach according to his own personal strengths and interests; Third,

it offers the teacher and student alike the opportunity to develop

their own curriculum, thereby making history more personal and in-

teresting to both; Finally, it affords Now Haven high school tea-

chers opportunities for professional growth through affiliation

with Yale University's staff and resources.
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The teachers involved weren't kidding themselves; they knew

that abandoning the textbook and embracing the ditto machine and

audio-visual resources would mean a break with the security of

past practices and roles. Rut with new ribbons in their type-

writers and film catalogues by the dozens, as well as an abundant

supply of midnight oil, the teachers instituted Mini-Courses first

at' Lee High'School and subsequently at Cross.and Hillhouse High

Schools: and U.S. History would never be the same again!

Responsibilities

To co-ordinate these efforts, the teachers have had to as-

sume extra re,tponsibilities involving the courses in each school,

and the necessary co-operation among the three schools and Yale.

All teachers involved in the U.S. History '.'roject would be

responsible for the following:

1. Submit to the U.S. .History Co-ordinator a curriculum pac-
ket for each unit taught for the curriculum file. This
packet would include four (4) copies of each ditto and a
completed questionnaire. The curriculum questionnaire is
found in Appendix A.

2. Attend one formal monthly in-service session to discuss
common problems with other U.S. teachers.

3. Attend each session led by a Yale professor in an area
covered by your mini - course.

4. Attend informal meetings with other U.S. teachers as need-
ed during the school year.

S. Complete the form questionnaire prior to each Yale session.
The Yale questionnaire is found in Appendix B.
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Co-ordinator Recponsibility:

Each U.S. History Project Co-ordinator (one per school) will
be responsible for the following:

1. Ordering materials, e.g. books, films, filmstrips using
HKP unds and keeping a record of spent and unspent mon-
is. Also checking out hooks from Yale library for co-
operating teachers.

2. Arranging monthly in-service meetings.

3. Scheduling visits by Yale' professors to high schools.

4. Co-ordinating monthly Yale seminars including distributing
questionnaires and out

S. Keening an up-dated file including each unit taught at the
high schools and an inventory list of available materials.
Each unit submitted to the co-ordinator will be distributed
to other high schools.

6. Membership on HEP Review Board which includes Yale Co-
ordinator.

7. Responsibility for on-going review and re-evaluation of
the policies.

Yale Responsibilities'

1. Assuming overall co-ordination for the program.

2. Assisting in making Yale facilities available to the U.S.
History teachers, e.g. obtaining library cards, stack
passes, parking permits.

3. Arranging resource persons (Professors and qraduate Stu-
dents) to meet with U.S. History people.

4. Assisting in all fund-raising activities for the U.S.
History Project.

S. Membership on the HEP Review' Board, including High School
Co-ordinators.

II
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Thus far, much has been said about teacher benefits derived

from the Mini-Course Concept, and this is important. But, of

course, the major concern of public high school education, or any

education for that matter, is the student, At.this point we should

ask ourselves, "Why .should the mini-courses be taught as an alter-

native to traditional survey U.S. History? Arc they really making

any difference?" 1e in the Project very emphatically say "yes"

based on the following information about students enrolled in mini-

courses:

1, For the first time in our history, many seniors who had

completed their U.S. History requirement for graduation,

requested permission to enroll (themselves) in a second

year of the mini-courses. This means that these students

take U.S. Historyfor two years with a concentration in

eight different areas, and is living proof that history

can be interesting!

2. It is a statistical fact that at Lee II gh School (which

is the only school at present to have had mini-courses

for more than one year) there were far fewer students

failing the yepr of mini-units as compared to the number

failing the Year of the survey U.S History. We attri-

bute fewer failures to.a higher level of motivation, re-

levant course offerings, the opportunity to have new tea-

chers and new learning environments each quarter, and

new approaches in methods and teaching techniques.

3. Wilbur Cross High School is a case in point as to the
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popularity of the mini-courses as compared to the stirvey

approach. For the 1972-73 school year, the option of

taking the survey was given next year's juniors, and

there was not even enough interest in the survey to jus-

tify offering even one section.

Briefly, wo feel the reasons why students have chosen the

mini-units in such great numbers are the following:

1. The students prefer changing classes quarterly. This

change of scenery affords them the opportunity not only

to retain a teacher when they prefer, but also to have

a variety of teachers during the year.

2. The multitude of offerings enables the student to develop

his on particular interests more fully. It seems logi-

cal that a student will be motivated into performing more

cognitve processes and at a hither level if the material

is inherently interesting to him or her.

3. The selection process, e.g. that of making a conscious

choice, has value in that it tends to force him to be more

responsible for the work done since he is in the course

of his own chohsing.

Basically, the Major rhrust to the mini-course approach is

to "turn kids on" to history. We seek to do this in several ways:

First, to break down an unmanageable amount of material (United

States history in itsentirety) Into manageable blocs; Second, to

allow the student a certain freedom of choice and movement within

I..
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a required course of study (United States history is a ?requirement

for graduation); and Third, to use methods and teachiwt techniques

that place a premium on maximum student participation.

Within the frameorh of the above-mentioned material, it is

hoped that the i.tudnt will begin to recognine his personal role

in education. Ater all, it is he who chose his course; it is he

who chose hi' teacher; and it is he who should be held responsible

for his choice and held accountable for his performance.

Within the inquiry method, which is the crux of the mini-

course aooroach, the student should begin to participate not only

as a critica1 thinker but also he should follow a direction of rea-

son based unon hi,. ov.n interest and motivation.

The inquiry aopt'oach does not claim to be a panacea for to-

day's urban educational woes. Rather, it' is a method that will

lead the student to a hotter understanding of himself as a mature

adult and prepare him to contribute to society in his own personal

style. Also, the student will develop basic skills, 1 practical

background in clear and logical thinking, a more cogent method of

response to written and visual material, and a more viable working

relationship between him and his teacher.
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THE FUlURE OP THE PROJECT

So much '..or beginnings and goals: what lies ahead for the

Yale-New Haven History Education Project? Can this program con-

tinue its effectiveness and increase its impact on the educational

process in New Haven and in other coniunities? Here are some

hopeful signs'

1. Pr:,ontiv, within the discipline of history, the mini-.

courses are being worked into the ninth and tenth-grade

prograns, Urban Studies and World Ar6a Studies, with a

1972 summer worl:,,,hop for the World Area Studies teachers

already completed. There is reason to expect that mini-

courses can and will be offered at the middle school level

as well. An additional selling point for the mini-course

progran is that teacher with expertise in any given area

of history could offer to teach their particular mini-

course at another school for a marking period, in a per-

iod of austerity, thus enlarging the scope of any one

school's program, and giving students more selection.

2. In addition, the mini-course concept has implications for

other academic disciplines as well. Plans for mini-units

in English, Science and Mathematics are ,already in progress.

Interdisciplinary course offerings using mini-courses and

prograns such as Anerican Studies and humanities are being

considered.

3. Through the History Education Project; academic histolions

at Yale have had the opportunity to redefine the values and
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basic questions involved in historical inquiry. At the

same time, they have been able to contribute to local

schools in a realistic way what they know best: resources,

special materials, and latest developments in their fields.

11, 'Trough talks with local teachers and visits to the schools,

the acadic historians, have shown that they can provide

seie help to inner-city schools and collaborate effectively

with yellow historians at all levels. The co-operation

between "town and gown" - almost unique in the country

will continue to demonstrate how urban education can take

adv:ottag- of the best scholarship and improve, classroom

techniunes. It promises to rovitali....e history at the h!gh

school and college levl in the New Haven community aad in

the cowl ry at large. The relationship will exnand as more

and more historians become involved in the Project.

In conclusion, the Yale-New Haven History Education Project

has met with remarkable success, through its mini-course approach,

in teacher-student achievement and involvement. Both teachers and

students have indicated strongly that they want and need such a

program. The Poject has to this point, been privately funded. We

feel that we havb come o'f age and now deserve the full moral and

financial support of the New Haven Board of Education, local funds,

private foundations, and future Title 1X wants, The implications'

of and possibilities fol such a program are seemingly infinite, and

it is our hope that the members of the Board share our enthusiasm

for a program which rivals any similar program in any Connecticut

community, urban or suburban, and the nation at-large, Through in-
.

service sessions and presentations before teachers and Boards of
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Education in other coAnunities, we envision the New Haven Public

School,. a,; a ,)dol for effective and innovative teaching for the

entire nation to emulate.



APPENDIX A-I

U.S. Hi:;tory lini-coures offered at Lee High School, 1970-71 - 1971-72

A!lor i cal I. I e'e .10%

Roarin,:, 1920,-;
The Ri,,,ht to SrriLe
War and P"At*c

C n (,00rts
Hister. 0. 1.;t-rtaiiclont
Anor;civ; r",;!1,.
R I ,t, I 10,1 (;ince 1945

Ant r I t ;

e. CI City
I I

Wtolon

Hard 'ay -,101.v or ;he Depression
Voic!.. in the ..ildtrne,,s: Social Protest since
rh, Col) l'ar
hetward Lonu;ion
Arviican 11..11

Minorili.. In \,terica
Slavery :::10 tht Civil
Li.o.irm.ent V,21ita

Ille - har
Hi.tory 0: Cenn-ctikut
F.p. rro.,-,1, A the New Deal
lhe A7'erican Oe\(' littien
\lion.ittoa in Vierica
Political Ilia),
lhe Con,Iitutior and the Sn...re,te Court
Auolicon lan lvth
Red !laic i.ace: The A.terican Indian

Purit,:n, Pc,ppie

Anerican
World and Peace; 1900-1950
Radical "tovement., in Aerica,
RI ac. ra-ii.lies in .h It. Aoerica
The World and the United 1945-1971
Groat Crine,; and
...:orL and Play in America . Puritan Ethic
Reconstruion and the Mach Lxnerienee
Soul
U.S. Hi.itory Survey Coure
S.A.T. Review or Alrrican Hictory
Indevendent Study: Political Involvement, 1971
Reviewing and Renewing the Mini-courses

1900



APPFND1X A-2

U,S. History ilin!-courses offered at Hillhouse High School, 1971-72

Slavvev and the Civil I:ar
The A,ieric-a I

The Harlo .i:,:nce
SN)rt:; in \-rita
ramou. Ti;,,I,; in A,--riea
The Celd I.,r
Violence in 'erica
The nr.nir: of th. E'f',.1

The P)'0',
II:: rd 'I i , : a .. Peore ,.; .: i on

Fa-iou Veren,liti; in 1,.:erican History
rad.; and Fahlo:,,:. in 1perican Hi:,tory
Crir.o in th: ?Oth Century
The Ae ul Vecorm
American Cee-ra,%h%
Women in Arerica
Tho 19',0'.%
Radical Politics: \ study in Frustration
Vlerien at 'Iole: '.'orld Wars I and 11

The 'li nor i 1 v L,,neriont'
Social Hi:,tory of t:te 1970's

L3W and the Indi\idual
History of Natl. ';ocial Thought

These two coursec were created
and tauo.lit hv two uractice tea-
chers who i,orl.ed under the su-
pervision of Jack ilillette,
H.E.P. coordinator at Hillhouse.
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AP PEND I X A-3

U.S. History Mini-courses offered at Cross 'High School, 1971-73.

The Constitution
The Co I d Va r
Wu cid Wars I and 11; l'ossilile Alternatives to War
Violence in \:ierica
Big Broter is Eyeing You U.S. Foreign Policy
Blach American I

Black American 11
When the Bread Ran Out: The 1930's, the Depression, and Franklin

Roosevelt
Labor
The National cmsess ion: The McCarthy Era
his, The Amer i c 1 n Woman: Who is She?
Wild West: Cowboys, Cowgirls
History of Connecticut and New Haven
Roaring Twent i es
Futuri s
Losing Our Cool : The Civil War and its Aftermath
Sports
Isms
Industrial Pevo lu t i on
American Foreign Policy
Minorit i es
The Indians

I I I

I




